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Students will:

1. Demonstrate appropriate selection of tools, materials, processes, and technologies for use in their art production;

2. Apply the creative process (i.e., perception, exploration, experimentation, production, and evaluation) in their work;

3. Demonstrate an understanding of connections between art and cultural identity or context;

4. Explain the organization of visual content in the creation of art works

Georgia Performance Standards addressed in this assessment:

VAHSVAMC.1 Engages in the creative process, imagines new ideas by using mental and visual imagery, conceptualizes these ideas by using artistic language and contextual understandings in assessing learning, and develops a personal artistic voice that gives unique form to these concepts. 

VAHSVAMC.2 Finds and solves problems through open-ended inquiry, the consideration of multiple options, weighing consequences, and assessing results. 

VAHSVAMC.4 Analyzes the origins of one’s own ideas in relation to community, culture, and the world.

VAHSVACU.1 Articulates ideas and universal themes from diverse cultures of the past and present.

VAHSVACU.2 Demonstrates an understanding of how art history impacts the creative process of art making. 

VAHSVAPR.1 Uses formal qualities of art (elements and principles) to create unified composition and communicate meaning.

VAHSVAPR.2 Understands and applies media, techniques, and processes in drawing.

VAHSVAAR.1 Makes written and oral critiques of own works of art.

VAHSVAAR.2 Critiques artwork of others individually and in group settings.

VAHSVAC.1  Applies information from other disciplines to enhance the understanding and production of artworks.  

VAHSVAC.2 Develops 21st century life and work skills and habits of mind for success through the study and production of art.

VAHSVAC.3 Utilizes a variety of resources to see how artistic learning extends beyond the walls of the classroom.

Two-Dimensional Black-and-White Graphic Design and Written Commentary

The Task

The task has two components:

Part One: A two-dimensional black-and-white graphic design 

Part Two: The student’s written commentary answering three critical analysis questions
Note: Part One has multiple steps that will result in multiple artifacts; only submit the artifacts identified in the submission instructions.

Scenario:

The City Council is going to bury a time capsule containing artifacts showing what life is like in our city today. The capsule will be opened up in 100 years. You have been asked to submit a graphic design that communicates the look and feel of your neighborhood. Your graphic design will be put in the time capsule so that people in the future will be able to look at a visual symbol of the spaces in your neighborhood that are most important to you. Before the time capsule is buried with your graphic design, it will be exhibited in a local art gallery.

People in the future will have many of the same concerns that we do—such as wanting to live an honest and productive life or to be part of a loving family. But their schools, jobs, music, fashion, buildings, entertainment and art will be very different from what we are familiar with. Imagine what it was like for your grandparents to grow up in a time without smart phones or the Internet; now, imagine that people in the future will not know much about how you live, the things that you use, or the places you go. You will take a walking tour of your neighborhood or school campus, observe the natural and human-made spaces carefully, and make drawings of the spaces that seem most important. Based on these observational drawings, you are to combine them into one graphic design that shows the most important spaces in your neighborhood and clearly communicates why they are important. The challenge for you is to carefully select which spaces and buildings to include; decide which parts and visual characteristics will be used; and finally how to juxtapose or recontextualize them in order to visually communicate their importance in a balanced, harmonious composition.
Graphic Design

Through a collection of observational contour line drawings, students record important landmarks in the local school community. They use their drawings as starting points for designing their two-dimensional graphic images, which they begin by doing a series of exploratory thumbnail sketches. As they apply elements and principles of design and the postmodern principles of juxtaposition and recontextualization, students create two-dimensional black-and-white graphic designs on paper. Each of these steps aligns with a different Georgia Performance Standard in the Visual Arts: Meaning and Creative Thinking and Artistic Production.
Written Commentary

The students write reflective explanations of their graphic designs and the creative process leading up to their completion. Each of the three questions aligns with a different Georgia Performance Standard in the Visual Arts: Contextual Understanding, Assessment and Reflection, and Connections.  At different points in the process, they also use a “Class/Student Critique Sheet and Checklist” and a “Checklist for Formative Assessment of the 2D Graphic Design” to reflect on the significance and meaning of the subjects they chose to draw.
Together, the two components of this performance task assess student knowledge and skill in all five dimensions of the Georgia Performance Standards in the Visual Arts.

Materials and Resources Required

Media: 
· Black and White Drawing Media (Ink and drawing pens, Sharpie or Felt Tip Pens of varying sizes) on 9x12” white paper

· Supplies for Observation Drawings: drawing boards or portable drawing surfaces, drawing paper or sketchbooks, drawing media (fine-line felt-tip black markers, graphite pencils, etc.; however, the final design must be done on black marker or ink)

· Equipment for creating edges or shapes (ruler, compass)

Peer Feedback/Critique Worksheet (provided in this package)

Self-Assessment Checklist (provided in this package)

Critical Analysis Questions (3 pages) (provided in this package)

Books:

Introduction to Design by Alan Pipes or other 2-D Design textbook
Web Sites: TBD
Art History PowerPoint to be provided by the Office of Fine and Performing Arts
Other: 
This assessment addresses the following objectives from the Matrix of Creativity Objectives (Veon, 2009): 
IDEA FORMATION SKILLS

1. Recognizes that interpretation relies on context (the implicit and explicit cues/clues that suggest how we should assign meaning to something); combines cues/clues from disparate contexts in planning or producing an artwork to generate meaning 
2. Uses strategies to alter and generate visual images, such as SCAMPER (Eberle, 1996) or those found in McKim (1980) and Roukes (1984), to change how they are perceived and interpreted 
CONCEPT FORMATION SKILLS 

3. Selects, adapts and uses a visual language/artistic convention to connect one idea to other ideas; seeks/employs visual and conceptual patterns to make connections
4. Explains and demonstrates how successful artworks convey complex, interconnected ideas (as opposed to conveying a single, simple idea) by critiquing/producing artworks

5. Researches, reasons about and connects ideas in an artwork using a range of strategies, such as visual analogy, metaphor, visual narrative, symbolism, irony, parody, analogies to other subjects, appropriating historical styles/isms, referencing personal insight, etc.; discusses the reasons for selecting one strategy over another.

6. Develops iterative mindset by consciously forming provisional answers, testing, revising, testing, etc.

CREATING SKILLS
7. Sets personal objectives (themes/topics for investigation)
8. Identifies personal standards (adapting/going beyond exemplars)
9. Identifies personal rationale (interests/passions);
10. Develops a personal viewpoint/context for working (parameters based on personal beliefs, experiences, emotions, social awareness, personality traits, intellectual interests, engagement with media, etc.)
Prior Knowledge and Skills Required

· An understanding of elements of design (especially line, shape, texture or pattern, tonal value,

· and positive and negative space); the compositional principles of balance and harmony; and the postmodern concepts of juxtaposition and recontextualization

· Previous experience with observational drawing using contour line

· Review of cropping

· Review of media-specific skills and techniques like drawing with markers or felt pens

· Experience with critical viewing

· A knowledge of art and graphic design

Students must also discuss and determine the most favorable location for a walking tour.

Steps in Performance Task: 
A Black- and-White Two-Dimensional Graphic Design and Written Commentary

Time Requirement 5-6 class periods 

Task scenario presented, Description of the task, Review and discussion of rubric, Art History PowerPoint* (Half Class Period)
· Outline the task for the students.

· Review guidelines for a walking tour in your community. (Provide a map, school rules, etc.)

· Review the key features of contour drawing and the purpose of the walk to focus the students.

· In the case of inclement weather, instruct students to find a variety of views of their school community (e.g., features within their school building or views from windows).

Research (Once Class Period). Through a collection of observational contour line drawings, each student will record important landmarks in the local school community. This recording will take place during a neighborhood walking tour in good weather, or by viewing the immediate environment through windows at home or in/around the school campus if a neighborhood tour is not possible. It is preferable that this be done in the local community but a walking tour of the school campus can be substituted if circumstances so require
· Students participate in a walking tour and drawing activity.

· While on the walk or by a window, students should be given a time limit of about 10 minutes per contour drawing.

· Equip students with an assortment of tools to work with.

Exploration/Creative Planning (Once Class Period). Students use their observational drawings as source material to compose a graphic design. Students produce multiple thumbnail sketches that explore different possible designs; they make notes as they work to help clarify the values and ideas that they want their neighborhood graphic design to communicate.
Studio: A Two-Dimensional Graphic Design – drawn image (2-3 class periods). 
The students will use their observational drawings, thumbnail sketches, and notes as a starting point for designing a two-dimensional graphic image. As the students apply elements and principles of design, they decide on which parts of the observed environment will be juxtaposed or recontextualized to convey meaning. Students will create a two-dimensional black-and-white design on paper.

First Studio Class:

· Develop and begin final composition

Second/Third Studio Class:

· Lead a brief critique of the students’ observational drawings with the whole class.

· Focus on the positive qualities in the students’ drawings.

· Engage the class in a brief discussion of the documentary and observational goals of the drawings.

· Show the students some examples (with an emphasis on graphic design) of artists whose works express

· Ideas about the environment or community and discuss the examples with the students.

· Explain the Class/Student Critique Sheet and Checklist, which the students will use, with a partner, to reflect on their own and others’ work (SEE PAGE 8 FOR FORM)
· Included should be:

· A variety of lines

· A thoughtful arrangement of positive and negative space

· An application of 3 tonal values

· 2 patterns

· A demonstration of the principles of harmony and balance

· A composition based on a dominant shape motif supported by subordinate motifs
· When the design is completed, the student and teacher should use the Checklist for Self Assessment of the 2D Graphic Design to reflect on the application of the design theory in the student’s work.

A Written Commentary (suggested time: 25–45 min). 
After students complete their initial research and observational drawings, they will reflect on the significance and meaning of the subjects they have chosen to draw. They will also comment about why they chose to include particular imagery in their final designs.
Final Products

The final products for this performance assessment are:

1. A planning matrix/thumbnail sketch page(s)

2. A two-dimensional black-and-white drawn design (graphic image)
3. The student’s commentary on his or her artistic judgments (written piece)

4. A Peer Critique Sheet 

5. A Self-Assessment Formative Checklist

* This task is adapted from Unit 3, “Environments”, Activity 2, “Portable Landscapes”, in the course profile for Visual Arts, Grade 9, Open (Public), Ontario Ministry of Education.
Accommodations

Accommodations that are normally provided in the regular classroom for students with special needs should be provided in the administration of this performance task. You may wish to review the relevant course profile for specific suggestions for accommodations appropriate for students in special education programs.

Preparation

· Prepare precut 9 x 12” pieces of white paper (allowance for a margin) for students to use for drawing their two-dimensional graphic design.

· Review health and safety procedures with regard to the use of tools and drawing media.

· Ensure that students are familiar with the dynamics involved in group critiques, group field study and field trips, and the respectful management of classroom equipment and supplies.

· Comply with school and board practice with respect to field trip policies and procedures.

· Give the students an overall explanation of the task, including all the steps leading up to the final product.

Minimum Requirements:

To achieve a Level 2 rating, a judge must be able to answer “yes” to the following questions:
1. Does the graphic design show the minimum visual elements (line variety, positive and negative space, 3 tonal values, 2 patterns)
2. Does the graphic design provide visual evidence that 2 or more observed elements from different parts of the student’s environment are juxtaposed and/or recontextualized? 
3. Does the graphic design show visual evidence of a dominant shape motif used to organize the composition?

4. Does the graphic design show visual evidence of a common visual language(s) or graphic style(s) being used in more than one area of the composition?
Level 3 and 4 achievement will be determined based on how well students are able to organize and integrate the above minimum requirements to achieve a graphic design. Level 4 graphic designs will synthesize these requirements into a unified, harmonious composition that conveys meaning and value through the juxtaposition and recontextualization of observed elements from different parts of the student’s environment. Please see the rubric for additional details. 

Rubric
Introduce the task-specific rubric to the students at least one day prior to the administration of the task. Review the rubric with the students and ensure that each student understands the criteria and the  descriptions for achievement at each level. 
Allow ample class time for a thorough reading and discussion of the assessment criteria outlined on the rubric.

Some students may perform below level 1. It will be important to note the characteristics of their work in relation to the criteria in the assessment rubric and to provide feedback to help them improve.

Submission Guidelines:
1. The teacher assembles the documents listed below for each student in the following order (PLEASE USE A PAPERCLIP):
· 2 Rubrics each with the Student Information Section completed; teacher evaluates student using one of these sheets leaving the second one blank
· Creative planning matrix/thumbnail sketch page(s)
· A two-dimensional black-and-white drawn design (graphic image)

· The student’s answers to 3 Critical Analysis questions on his or her artistic judgments (3 pages) (SEE PAGES 10, 11, and 12)
· Artistic Choices Sheet
· A Peer Critique Sheet (SEE PAGE 8 FOR FORM)
· A Self-Assessment Checklist (SEE PAGE 9 FOR FORM)
NOTE: You DO NOT have to submit the students’ observation contour drawings.

2. The art teacher evaluates each student by filling out the TOP Rubric ONLY; the other Rubric is to be left blank. The blank rubric will be used by an outside evaluator.

3. After evaluating all students, the art teacher divides student work into 4 stacks according to the following: 
Put ALL of your Level 1’s together; place them in an envelope labeled with you name followed by the title LEVEL 1

Put ALL of your Level 2’s together; place them in an envelope labeled with you name followed by the title LEVEL 2

Put ALL of your Level 3’s together; place them in an envelope labeled with you name followed by the title LEVEL 3

Put ALL of your Level 4’s together; place them in an envelope labeled with you name followed by the title LEVEL 4

4. Put the your completed Teacher Feedback Form and Performance Assessment Check List in smaller envelope and add it to the larger Level 1 envelope

5. IN A SEPARATE ENVELOPE, send artifacts that demonstrate the impact that your art programs is having on your students. (Optional)

6. Send all 5 envelopes together in a larger envelope or box and send through school mail to:

Raymond Veon

Director, Fine and performing Arts (int)
Office of Fine and Performing Arts

Department of Learning Excellence

CLL 6th Floor

7. Congratulations—YOU DID IT!

Peer Feedback Critique Sheet and Checklist

Artist’s Name: _______________________________ _____________________________

Friendly Critic: _______________________________ _____________________________
	Artist’s Analysis/Checklist

I selected subject matter for my drawings: 

❐appropriate subject matter for the 
 

❐assignment description 




❐signs and symbols

❐architecture

❐landmarks

❐monuments

❐natural features

❐fixtures

List the things you drew: 
_______________________________________

_______________________________________

_______________________________________
_______________________________________
_______________________________________
_______________________________________
I challenged my drawing and observational
skills:

❐showed details as well as whole objects 

❐demonstrated awareness of scale and relative sizes of things
❐carefully observed and recorded what I saw

❐described an interesting variety of visual references with clear, expressive contour line edges

Comment: 


	Friendly Critic’s Analysis/Checklist

Visual references collected: 

❐an interesting variety of visual references

Suggested improvements:
_______________________________________

_______________________________________

_______________________________________
_______________________________________
_______________________________________
_______________________________________
Quality of visual references: 

❐work shows attention to details 

❐awareness of scale of objects  in a setting

❐clear, well expressed contours

Comment: 




Checklist for Self Assessment of the 2D Graphic Design

Student Name__________________________________________________________________
Art Teacher’s Name_________________________________
School _____________________

Teacher’s Comments About Student’s Responses:

Student Self-Assessment 

Circle or check the appropriate rating: 

1. I used the research/observation drawings I made as a starting point for my design.
❐a lot 

❐somewhat 

❐a little

2. I tried to select and combine significant details or whole images to create my design.
❐a lot 

❐somewhat 

❐a little

3. I tried to create a two-dimensional black and white design that includes several elements of design.
❐a lot 

❐somewhat 

❐a little

4. I believe I succeeded in using (check the elements you actually used)

❐a variety of lines 
❐even application of 3 tonal values
❐patterns
❐an interesting arrangement of negative space

5. I organized my design by using design principles
❐a lot 

❐somewhat 

❐a little

6. I used the following principles/composition techniques (check only the principles you actually used)

❐ Balance and Harmony 

❐ Juxtaposition

❐ Recontextualization

❐ Dominant Shape Motif

❐ Subordinate Shape Motifs

PART 2: CRITICAL ANALYSIS 
QUESTION 1

The curator has asked you to respond to the following questions in order for your graphic design to be considered for selection for the art exhibit. Please use one sheet of paper for each answer; you can write on the back. Put your name, your school, your art teacher’s name, and your classroom teacher’s name on each sheet. Be sure to answer each part of every question.
Your name: _____________________________________________________________

Your Art Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

I have had art in:  ❐6th Grade 
❐7th Grade

❐8th Grade

How long is your art class? ❐60 minutes or less
❐More than 60 minutes

When do you have art? ❐Every day

❐Every other day
❐Other (explain):

Question 1 (Contextual Understanding)

1. Imagine that a local gallery is featuring your graphic design in an art exhibition and that the art director has asked for you to give a gallery talk about your art at the opening.  Think about the ideas, art and artists that have influenced the way that you created this design. What ideas, historical models, graphic styles and visual techniques did you borrow, reject, adapt to your own needs, or use as a starting point? Are there other aspects of your work that seem totally new and, if so, how did arrive at them? 
PART 2: CRITICAL ANALYSIS 
QUESTION 2

Your name: _____________________________________________________________

Your Art Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

Question 2 (Assessment and Reflection)

2. Describe the emotional and visual impact of your work. Then consider three artistic choices about composition, graphic style(s)s and visual techniques that you made. Describe and explain each choice, why you made it and how it conveyed the meaning you wanted. Some concepts that you might want to consider discussing are listed in the box below, but you may discuss other examples not listed. You may also want to refer to your sketchbook, planning notes, Peer Critique Sheet, and the Self-Assessment Checklist to help formulate your answer.
	Line Variety     Use of Positive and Negative Space     Application of 3 tonal values

Use of 2 visual patterns     Demonstration of the principles of harmony and balance use of Juxtaposition and/or Recontextualization



PART 2: CRITICAL ANALYSIS 
QUESTION 3

Your name: _____________________________________________________________

Your Art Teacher’s Name: _________________________________________________

Your Classroom Teacher’s Name: ___________________________________________

Your School: ____________________________________________________________

Question 3 (Connections)

3. This assignment asked you to observe and draw the natural and human-made spaces in your neighborhood and around your school. It also asked you to think about the importance and value that these spaces have for the entities that inhabit them—including people, animals, plants, and institutions such as businesses, families, and community groups. Describe the values and significance that you associate with the spaces that you chose to depict in your graphic design. Describe whether you thought of these associations and ideas while you were drawing the spaces or if they came from extra research into these spaces (such as on the Internet, talking about local history with local residents, etc). 
High School Visual Arts Performance Assessment Teacher Feedback
Your Name: _____________________________________________________________

Your School(s): __________________________________________________________

Total years of teaching experience: _________  Total years in APS: ________

Highest degree earned: ___________
    Colleges attended: ________________________

Other relevant experience: __________________________________________________

Have you participated in an ArtsAPS workshop? ___Yes ___ No

If so, when?  ___2008-09   ___2009-10  ___2010-2011 (check all that apply)

Email: ___________________________ Phone: ________________________________

1. I feel the Visual Arts (VA) performance assessment was appropriate to the skill/knowledge level of my 5th grade students. 

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:

2. The VA performance assessment addresses all major stages of the artistic process.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:


3. The VA performance assessment addresses all major domains in the new GPS for the Visual Arts.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:  


4. The VA performance assessment instructions made clear what I was required to do.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:  

5. The VA performance assessment provides a clear and effective means of measuring both the visual arts knowledge and skill level of my students.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:  
On the next page, please clearly explain all other reflections, suggestions, or issues/problems encountered while administering this assessment and the means by which you overcame them.

Task Rubric – Visual Arts, High School Visual Art
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	Expectations
	Level 1
	Level 2
	Level 3
	Level 4

	Meaning/Creative Thinking (Planning Matrix/Sketchbook Pages)             SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:

	– Explains/demonstrates how changing the visual language used in an artwork also changes its meaning; see Madden (2005)

– Selects, adapts and uses a visual language/artistic convention to connect one idea to other ideas; seeks/employs visual and conceptual patterns to make connections

– Develops iterative mindset by consciously forming provisional answers, testing, revising, testing, etc.


	– Completes 1 or none thumbnail sketches; sketches are illegible or only tangentially related to task; no experimentation is evident; few or no ideas are recorded


	-Completes 2-3  thumbnail sketches; sketches are related to task but little experimentation is evident; ideas are recorded, but they may be short, repetitive, and offer few details; makes few connections between the task and personal experiences, feelings, ideas
	-Completes 4-5 thumbnail sketches; sketches are clear and related to task; demonstrates experimentation in terms of juxtaposing or recontextualizing visual elements in different configurations; with the theme; thumbnails reflect understanding of task; ideas are recorded that include in depth*, detailed information; makes connections between task and personal experiences, values, feelings and ideas

*”In depth” means that each connection or idea is supported by 2 or more supporting details


	-Completes 6 or more thumbnail sketches and/or the ones produced stand out in terms of clarity; extensive experimentation with visual elements, visual languages or artistic conventions used to connect ideas through juxtaposition and recontextualization; thumbnails reflect understanding of task; either  many ideas are recorded or a few ideas are extensively elaborated in depth*  by making connections between task and personal experiences, values, feelings and ideas 



	Contextual Understanding (Critical Analysis Question 1)                        SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:

	– Demonstrates an understanding of how art history impacts the creative process of art making

– Explains and demonstrates how successful artworks convey complex, interconnected ideas (as opposed to conveying a single, simple idea) by critiquing/producing artworks

– Discusses how different visual languages represent different ways of reasoning about and unifying ideas in artworks


	– Makes limited or no connections between the process of completing the graphic design and art history, visual culture and other ideas (e.g. choice of visual language)

– Does not identify original aspects of own work

– Less than half of vocabulary and concepts employed are accurately used in written comments  
	– Makes at least 1-2 accurate connections between the process of completing the graphic design and art history, visual culture and other ideas (e.g. choice of visual language)

– Identifies at least one original aspect of own work, but does not discuss in depth

– At least half of vocabulary and concepts employed are accurately used in written comments
	– Makes 3 or more connections between the process of completing the graphic design and art history, visual culture and other ideas (e.g. choice of visual language); connections not explored in depth*

– Identifies at least one original aspect of own work, but does not discuss in depth

– Most vocabulary and concepts employed are accurately used in written comments, with no more than 1 or 2 errors noted
	– Makes 3 or more connections between the process of completing the graphic design and art history, visual culture and other ideas (e.g. choice of visual language) that are discussed in depth*

– Identifies one or more original aspects of own work  and discusses them in depth

– All vocabulary and concepts employed are accurately used in written comments

*”In depth” means that each connection or idea is supported by 2 or more supporting details



	Production (Final Graphic Design)                                                                     SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The Student:

	– Uses formal qualities of art (elements and principles) to create unified composition and communicate meaning through the juxtaposition or recontextualization of observed visual characteristics of their surrounding environement

– Produces a graphic design that balances a variety of lines, a thoughtful arrangement of positive and negative space, and a consistent application of 3 or more tonal value and 2 or more pattern sthat reinforces overall visual harmony

– Uses a dominant compositional shape motif supported by subordinate motifs to achieve a harmonious visual structure that synthesizes aspects of observed neighborhood spaces


	– Uses  some but not all of the  minimum elements 

– Little or no use of juxtaposition and/or recontextualization of environmental elements

– Little or no evidence of a  dominant shape motif to structure composition

– No clear visual language or graphic style is present; visual vocabulary is inconsistent, random, or indecipherable


	– Uses  all of the minimum visual elements (line variety, positive & negative space, 3 values and 2 patterns) 

– Juxtaposition and/or recontextualization of 2 or more elements from different parts of the student’s environmental is visually evident 

– Some evidence of a  dominant shape motif to structure composition

– Attempted use of a visual language or graphic style is evident but not consistently used throughout composition


	– Uses  all of the minimum visual elements (line variety, positive & negative space, 3 values and 2 patterns) to establish overall visual balance

– Juxtaposition and/or recontextualization of 3 or more elements from different parts of the student’s environmental is visually evident 

– Some evidence of a  dominant shape motif combined with supporting, subordinate motifs used to structure composition

– Mostly consistent visual language or graphic style is used 

–Some inconsistencies or ineffective use of basic criteria is evident, but these do not significantly detract from the success of the whole
	– Uses  all of the minimum visual elements (line variety, positive & negative space, 3 values and 2 patterns) to establish overall visual balance

– Juxtaposition and/or recontextualization of 3 or more elements from different parts of the student’s environmental is visually evident 

– Clear evidence of a  dominant shape motif combined with supporting, subordinate motifs used to achieve a harmonious visual structure 

– Aspects of observed neighborhood spaces synthesized into unified, harmonious composition

– Consistent visual language or graphic style is used 

–In comparison to cohort, innovative elements or successful risks may be evident; other art knowledge or subject areas are successfully integrated into work



	Assessment and Reflection (Critical Analysis Question 2)                          SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:            

	– Makes written and oral critiques of own works of art

– Critiques artwork of others individually and in group settings.


	– Describes with limited effectiveness the emotional and visual impact of own work

– Less than 3 artistic choices explained and/or the explanations given  lack clarity or are incomplete  

– Less than half of vocabulary and concepts employed are accurately used in written comments  
	– Adequately describes the emotional and visual impact of own work

–3 artistic choices described using short, repetitive, or undetailed sentences; answers “what” but not necessarily “why” of each choice

– At least half of vocabulary and concepts employed are accurately used in written comments
	– Adequately describes the emotional and visual impact of own work; describes the design principles used, but only provides a minimal account of how the parts relate to the whole

–3 artistic choices described and explained using informative and detailed sentences; answers the “what” and “why” of each choice

– Most vocabulary and concepts employed are accurately used in written comments, with no more than 1 or 2 errors noted
	– Gives highly effective, clear description of the emotional and visual impact of own work; clear description of how parts relate to whole and which design principles are employed

–3 artistic choices described and explained in depth using informative and detailed sentences; answers the “what” and “why” of each choice

–Discusses the effect achieved by each choice and how it connects to the task

– All vocabulary and concepts employed are accurately used in written comments

	Connections (Critical Analysis Question 3)                                              SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:

	– Applies information from other disciplines to enhance the understanding and production of artworks.  

–Utilizes a variety of resources to see how artistic learning extends beyond the walls of the classroom.

	– Makes limited or no connections between process of producing graphic design and other subjects, research,  art history, visual culture and personal interests or background

– Less than half of vocabulary and concepts employed are accurately used in written comments  
	– Makes at least 1-2 accurate connections between process of producing graphic design and other subjects, research,  art history, visual culture and personal interests or background

– At least half of vocabulary and concepts employed are accurately used in written comments
	– Makes 3 or more connections between process of producing graphic design and other subjects, research,  art history, visual culture and personal interests or background

– Most vocabulary and concepts employed are accurately used in written comments, with no more than 1 or 2 errors noted
	– Makes 3 or more connections between process of producing graphic design and other subjects, research,  art history, visual culture and personal interests or background

– All vocabulary and concepts employed are accurately used in written comments


Visual Language: Repeated visual motifs or group of visual elements that are used in conjunction with each other in an organized manner; in general, the parameters guiding how and when these visual elements are applied can be described. Graphic Style (or Artistic Convention): Recognized historical or contemporary style in either the visual design field or the fine arts
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