

ATLANTA PUBLIC SCHOOLS

Fine Arts—General Music 

Additional Resources—DRAFT

This packet of resources is intended to aid the development or improvement of your current assessment methods. It includes a few examples of rubrics, a list of possible Essential Questions and Enduring Understandings to post in your classroom or teaching space, the list of MENC Songs Everyone Should Know, and more information about how to create your own rubrics.

Resources:

Spotlight on Music Teacher Editions, Resource Masters, Student texts, CDs….

Innovations

Additional Resources

Rubrics created with: http://rubistar.4teachers.org/index.php?screen=NewRubric 

Additional Rubrics: http://www.eed.state.ak.us/tls/frameworks/arts/6assess3.htm#singing 

Performance Assessment Formats

The following information comes from http://www.cedfa.org/  Center for Educator Development in Fine Arts

	Performance Assessment Formats for K–6
	Additional Performance Assessment Formats for Grades 7–12

	· Observation 

· Inquiry
· Class discussion/group critique
· Interview
· Portfolio
· Demonstration
· Journals/logs
· Self-assessment
· Checklist/rating form
· Audio/video recording
· Projects
· Oral critique
· Written critique
	· Oral test 

· Written test
· Oral research report
· Written research report
· Critique by experts
· Performances


Music teachers should align their assessment practices with the following principles: 

· Assessments provide information on a variety of dimensions of student music processes and use multiple sources of information 
· Teachers continually monitor students' creative processes, providing formative evaluations so students learn self-assessment and to explain their thinking processes in the creation and performance of music 
· Students are assessed only on content or skills that they have had an opportunity to learn 
· Criteria for satisfactory performance are made explicit before students begin a new task, and students themselves often participate in generating the criteria
· The teacher communicates student achievement clearly to students, parents, and other professionals
· Targeted feedback is more helpful in improving music performance than non-specific praise
· Evaluation is more than the grading of a finished product; it also includes student self-evaluation
· Music teachers provide descriptive evaluation, supplementing numerical or alphabetical grading systems when possible.
General Music Standards Rubric

Student Name: _____________________ Homeroom Teacher: _____________________________

	CATEGORY
	4=Exceeds Standard
	3=Meets Standard
	2=Approaching Standard
	1=Below Standard

	Standard #1 Singing alone and with others a varied repertoire of music.


	Student not only sings in tune, but also demonstrates excellent tone quality for his/her age. 
	Student sings diatonic melody in tune using an appropriate voice. 
	Student has shown improvement in using his/her singing voice.
	Student uses a speaking voice or sings more than 50% of the pitches incorrectly. 

	Standard # 2 – Performing on instruments, alone and with others, a varied repertoire of music 
	Student is not only correct, but also performs the pattern fluently. 
	Student performs the pattern correctly without help from teacher. 
	Student performs the pattern with minimal assistance from peers or teacher.
	Student cannot perform pattern without help from the teacher. 

	Standard # 3 Reading and Notating Music. 
	Student is able to name, define, and write musical symbols above their grade level. 
	Student is able to name, define, and write age appropriate musical symbols. 
	Student can identify, define, or write some musical symbols.
	Student is unable to identify, define, or write age appropriate musical symbols 

	Standard # 4 – Improvising melodies, variations, and accompaniments 

Standard # 5 – Composing and arranging music within specified guidelines
	Student is able to write or improvise creative pieces of music in various styles showing creativity above most students. 
	Given a framework, student can compose or improvise music and perform it correctly. 
	Student has shown improvement in composing or improvising music, but still requires peer or teacher assistance.
	Student has great trouble composing or improvising music, and needs much help from the teacher. 

	Standard # 6 – Listening to, analyzing, and describing music


	Student is able to compare/contrast musical styles and support opinions about music using correct music vocabulary. 
	Student expresses valid opinions about music and supports his/her opinions. 
	Student has shown improvement in discussing music and using vocabulary correctly.
	Student may have an opinion about music, but is unable to support it with valid criteria. 

	Standard # 7 – Evaluating music and music performances


	Student uses musical vocabulary to compare/contrast musical events and quality performances in different genres. 
	Student uses age appropriate musical vocabulary to describe the form and events, and quality of performance in a piece of music. 
	Student has shown improvement in identifying musical events and aspects of quality performances, but has not demonstrated proficiency.
	Student is unable to identify musical events (such as form or climax) in a piece of music. 

	Standard # 8 – Understanding relationships between music, the other arts, and disciplines outside the arts

Standard # 9 – Understanding music in relation to history and culture
	Student draws parallels between the development of music and culture, history, and other school subjects. 
	Student can identify several ways how music relates to culture, history, and other school subjects. 
	Student can make a few connections between music and culture, history, and other school subjects with prompting from peers and teacher.
	Student is unable to define how music relates to culture, history, and other school subjects. 

	Standard # 10 – Moving, alone and with others, to a varied repertoire of music.
	Student demonstrates innate musicality and sensitivity through moving expressively to different types of music.  
	Student is able to demonstrate meter, form, dynamics, pitch, and musical events through moving alone or with others.
	Student has made progress in moving appropriately to different types of music.
	Student is unable to move to music or musical events appropriately or expressively.


General Music Class Student Self-Assessment

Student Name: ___________________ Homeroom Teacher: _____________________ 

	Standard for assessment
	Yes
	No 
	Sometimes

	When singing, I use good breath support in order to produce good tone quality. 
	
	
	

	My diction is precise. I pay attention to beginning and ending sounds in words. 
	
	
	

	I treat the classroom instruments with respect and always try to produce a beautiful tone. 
	
	
	

	I feel comfortable identifying whether a piece is in duple, triple, or complex meter. 
	
	
	

	I can perform an ostinato independently. I do not need to rely on someone else in order to maintain my part. 
	
	
	

	When dances are performed, I remember the sequence of steps and move appropriately. 
	
	
	

	I can readily identify each member of each section of the orchestra by sight and sound. 
	
	
	

	I always perform and/or listen with enthusiasm when I am in music class.
	
	
	

	I am always prepared for music class and willing to try new things.
	
	
	


Music In History & Cultures Rubric

Student Name: ___________________ Homeroom Teacher: _____________________ 

	CATEGORY
	4 - Above Standard
	3 - Meets Standard
	2 - Approaching Standard
	1 - Below Standard

	Listens to different types of music respectfully 
	Student always listens attentively and respectfully to music from another time or culture. 
	Student usually listens attentively and respectfully to music from another time or culture. Never distracts others from listening. 
	Student usually listens respectfully to music from another time or culture, but movements or talking distracts others. 
	Student does not listen respectfully. 

	Identifies music as being associated with a time or culture 
	After instruction, student can identify the time/culture associated with 5 or more pieces of music without assistance. 
	After instruction, student can identify the time/culture associated with 3-4 pieces of music with little or no assistance. 
	After instruction, student can identify the time/culture associated with 1-2 pieces of music with little or no assistance. 
	Cannot identify music by time/culture without significant assistance. 

	Recognizes different musical styles 
	When asked for an example of a piece in the style of a time or culture, the student chooses accurately on at least 4 of 5 attempts. 
	When asked for an example of a piece in the style of a time or culture, the student chooses accurately on 3 of 5 attempts. 
	When asked for an example of a piece in the style of a time or culture, the student chooses accurately on 2 of 5 attempts. 
	The student chooses accurately 1 time or less out of 5 attempts. 

	Analyzes how music fits time/culture 
	Accurately describes several dominant elements of music associated with a particular time period or culture and can relate them to other elements in that time or culture. 
	Accurately describes a couple of dominant elements of music associated with a particular time period or culture and can relate them to other elements in that time or culture. 
	Accurately describes 1-2 dominant elements of music associated with a particular time period or culture. 
	Has difficulty describing any dominant elements of music associated with a particular time period or culture. 

	Facts - Time Period/Culture 
	When asked to speak or write about the time period or culture, the student presents several accurate facts, with no inaccurate or questionable facts. 
	When asked to speak or write about the time period or culture, the student presents 1-2 accurate facts, with no inaccurate or questionable facts. 
	When asked to speak or write about the time period or culture, the student presents 1-2 accurate facts, but also includes 1 or more inaccurate or questionable fact. 
	Student cannot talk or write accurately about the time period or culture. 

	Facts - Composers 
	When asked to name famous composers associated with a particular time, the student can name 2 composers and at least 1 work by each. 
	When asked to name famous composers associated with a particular time, the student can name 2 composers. 
	When asked to name famous composers associated with a particular time, the student can name 1 composer. 
	The student is unable to name composers associated with a particular time period. 

	Applies different musical styles 
	When asked to play a song in the style of a time or culture, the student's performance and explanation shows a clear understanding of that style. 
	When asked to play a song in the style of a time or culture, the student's performance and explanation shows understanding of several elements of that style. 
	When asked to play a song in the style of a time or culture, the student's performance and explanation shows understanding of at least one element of that style. 
	The student performance and explanation shows no understanding of the style. 


Singing Rubric
Student Name: ___________________ Homeroom Teacher: _____________________

	CATEGORY
	4 - Above Standard
	3 - Meets Standard
	2 - Approaching Standard
	1 - Below Standard

	Tone Quality 
	Tone is consistently focused, clear, and centered throughout the range of the voice. 
	Tone is focused, clear and centered through the normal singing range. Extremes in range sometimes cause tone to be less controlled. Tone quality typically does not detract from the performance. 
	Tone is often focused, clear and centered, but sometimes the tone is uncontrolled in the normal singing range. Extremes in range are usually uncontrolled. Occasionally the tone quality detracts from overall performance. 
	The tone is often not focused, clear or centered regardless of the range, significantly detracting from the overall performance. 

	Pitch 
	Virtually no errors. Pitch is very accurate. 
	An occasional isolated error, but most of the time pitch is accurate and secure. 
	Some accurate pitches, but there are frequent and/or repeated errors. 
	Very few accurate or secure pitches. 

	Rhythm 
	The beat is secure and the rhythms are accurate for the examples being sung. 
	The beat is secure and the rhythms are mostly accurate. There are a few duration errors, but these do not detract from the overall performance. 
	The beat is somewhat erratic. Some rhythms are accurate. Frequent or repeated duration errors. Rhythm problems occasionally detract from the overall performance. 
	The beat is usually erratic and rhythms are seldom accurate detracting significantly from the overall performance. 

	Dynamics 
	Dynamic levels are obvious, consistent, and an accurate interpretation of the style of music being sung. 
	Dynamic levels are typically accurate and consistent. 
	Dynamic levels fluctuate but can be discerned. 
	Attention to dynamic levels is not obvious. 

	Phrasing 
	Phrasing is always consistent and sensitive to the style of music being sung. 
	Phrasing is usually consistent and sensitive to the style of music being sung. 
	Phrasing is usually consistent and occasionally sensitive to the style of music being sung 
	Phrasing is rarely consistent and/or rarely sensitive to musical style. 

	Breath Support 
	Student is breathing properly and supporting the tone to the best of his/her ability. 
	Student is usually breathing properly, but occasionally does not support the tone till the end of each phrase. 
	Student sometimes breathes properly and only occasionally supports the tone till the end of each phrase. 
	Student is rarely breathing correctly and never supports the tone till the end of each phrase. 

	Diction 
	Student articulates clearly and the text of the music is understandable. 
	Student articulates the words somewhat clearly and the text can be understood most of the time. 
	Student is sometimes articulating the words but the text is often not discernible. 
	Student rarely articulates the words and the text is not discernible. 

	Posture and Relaxation 
	Student stands correctly and sings using a proper singing stance with no visible tension in the throat, jaw, or body. 
	Student stands somewhat correctly and most of the time demonstrates a proper singing stance with limited tension visible in the throat, jaw, or body. 
	Student is sometimes standing correctly but often shows tension or improper body position during singing. 
	Student rarely demonstrates proper posture and singing stance and tension is highly visible in the throat, jaw, and/or body. 


Composer Project Rubric
Student:______________________ Class: _____ Overall Grade: ____ Points and %: ______

Notice: This rubric reflects good work practices for the many requirements of your COMPOSER PROJECT. It gives you feedback to let you know how you did, and you can relate these expectations to work you complete for other subjects.
	Suggestions of facts to include:

	· Nationality (where s/he came from)

· Childhood

· Dates—birth and death dates

· Musical training

· Interesting facts about her/his life

· Was s/he famous during her/his lifetime?

· Other composers from that time/era
	· Important works—pieces for which they are known
· Influences: which composers did they admire or gain influence from

· How did s/he die?

· What types of music did he compose (symphonies, operas, solo works, ballet music…)?

· pictures

	
	4=Exceeds Standard
	3=Meets Standard
	2=Approaching Standard
	1=Below Standard

	Requirements
	Goes beyond the requirements of the project (exceeds the required length or level of detail, creative means of presentation, uses technology…).
	Meets the requirements of the project.

____ pages

_____Turned in on time
	Attempts to meet the requirements of the project.

____ pages

_____Turned in late
	Does not meet the requirements of the project.



	Content of the project
	The presentation clearly represents excellent research, is well-written, and demonstrates that the student understands the events and life of his/her chosen composer.
	The presentation has the required elements and is well-written.
	The presentation has some of the required elements, but the facts are not presented logically or chronologically.
	The presentation was incomplete, plagiarized, or facts were inaccurate.

	Grammar and Spelling
	Presentation has no misspellings or grammatical errors.
	Presentation has no more than two misspellings and/or grammatical errors.
	Presentation has three misspellings and/or grammatical errors.
	Work has four or more spelling errors and/or grammatical errors.

	Neatness
	Work is neatly done. Legible handwriting, typing, or printing.
	Work has one or two areas that are sloppy. 
	Work has three or four areas that are sloppy. 
	Work is Illegible.


Essential Questions Bank for General Music:

1. What is music?

2. How is music made?

3. How do you read music?

4. How are melody, harmony and rhythm used by the different instruments in the string orchestra?

5. What is musical form?

6. How can I use standard music notation to write down sounds?

7. How is sound organized to make music?

8. How does the structure of a musical piece create its order and clarity?

9. How is melody created?

10. Is there good harmony and bad harmony?

11. What does harmony add to music?

12. Can you have rhythm without beat?

13. Why does each voice and instrument have its own timbre?

14. How is personal preference for music developed?

15. What determines a style of music?

16. Why should we respect music if we don’t like the way it sounds?

17. Is there good and bad music?

18. How does music elicit emotion?

19. How does music communicate?

20. In what ways have people used music to express their values and describe their experiences?

21. How do music and history influence each other?

22. How does culture affect music?

23. How does one musical style influence another?

24. Why is music such an integral part of the human experience?

25. What inspires someone to create a piece of music?

26. Does a performance have to be public to be meaningful?

27. What criteria do we use to evaluate a performance?

28. What makes a significant and meaningful performance?

29. How does the style of music affect the behavior of the audience?

30. How does changing the various elements of music affect how that music makes us feel?

31. How can audience behavior affect a performance?

32. How does a musician’s preparation affect a performance?

33. How does an origin of a song affect the musical characteristics? 

34. Why study classical music? 

35. Why listen to classical music?
36. How do I critique works of music?

37. How do the elements of music influence musical expression?

38. How can we analyze a piece of music? 

39. How does music reflect as well as shape culture?

40. What effects do time and place have on music?

41. How can we learn from studying the music of other cultures? 

42. How do I critique works of music?

43. How do the elements of music influence musical expression?

44. How can we analyze a piece of music? 

45. How do I critique works of music?

46. How do the elements of music influence musical expression?

47. How can we analyze a piece of music? 

48. How do I critique works of music?

49. How do the elements of music influence musical expression?

50. How can we analyze a piece of music?

51. How does music relate to the values, beliefs, and daily lives of the Native American people?

52. How do people perceive and respond to rhythm?

53. How do people organize and react to pitch?

54. How have various human cultures represented musical sound through notation?

55. How have current notation practices evolved?

56. How have individuals benefited from group musical experiences?

57. How have various types of musical ensembles developed?

58. How have people and cultures produced and manipulated sound to express their thoughts and feeling?
Enduring Understandings Bank for General Music:

1. Music is organized sound.

2. Music can reflect culture, politics, emotions, and viewpoints.

3. Structure creates order and clarity in music.

4. The main idea of most musical compositions can be expressed through the melody, harmony, and texture.

5. Layering two or more simultaneous sounds creates harmony.

6. Producing a series of sounds of repeated or varied duration creates rhythm.

7. Timbre adds color and variety to sound.

8. Good tone quality is created by correct technique.

9. Music is a personal experience.

10. Different styles of music are all art forms.

11. All music has value even if it differs from an individual’s musical preferences.

12. Music is a universal language.

13. Music expresses human experiences and values.

14. Music expands understanding of the world, its people, and one’s self.

15. History and culture influence music.

16. Music is embedded in all aspects of life.

17. Everyone can perform, create, and respond to music in meaningful ways.

18. Music serves different purposes.

19. Each music performance is unique.

20. Creating and performing music are forms of self expression.

	MENC Songs Everyone Should Know

	1. Amazing Grace

2. America

3. America the Beautiful

4. Battle Hymn of the Republic

5. Blue Skies

6. De Colores

7. Danny Boy (Londonderry Air)

8. Dona Nobis Pacem

9. Do-Re-Mi

10. Down by the Riverside

11. Frere Jacques

12. Give My Regards to Broadway

13. God Bless America

14. God Bless the U.S.A.

15. Green, Green Grass of Home


	16. Havah Nagilah

17. He’s Got the Whole World In His Hands

18. Home on the Range

19. I’ve Been Working on the Railroad

20. If I Had a Hammer (The Hammer Song)

21. Let There Be Peace on Earth

22. Lift Ev’ry Voice and Sing

23. Michael Row the Boat Ashore

24. Music Alone Shall Live                                             

25. My Bonnie Lies Over the Ocean

26. Oh, What a Beautiful Mornin’

27. Oh! Susanna

28. Over My Head
	29. Puff the Magic Dragon

30. Rock-A-My Soul

31. Sakura

32. Shalom Chaverim

33. She’ll Be Comin’ Round the Mountain

34. Shenandoah

35. Simple Gifts

36. Sometimes I Feel Like a Motherless Child

37. Star Spangled Banner

38. Swing Low, Sweet Chariot

39. This Land Is Your Land

40. This Little Light of Mine

41. Yesterday

42. Zip-A-Dee-Doo-Dah




Songs for performance

It is a good idea to have a song or piece that is always ready for students 
to perform for special occasions or events that arise throughout the year. 

Suggestion: prepare different groups of students to perform something 

1) patriotic 2) inspirational 3) impressive and 4) fun. The students will be proud to represent their school, you will feel confident about any performance, regardless of how much/little time you’ve had to prepare, and your principal will be happy.
	Grade level, Ensemble, or Student
	Song(s)
	Performance elements

	Example: 

First Graders
	“America” and “When the Flag Goes By” (demonstrate marching skills)
	Upbeat, patriotic, Students sing with CD or piano accompaniment. 
Need: American Flags or patriotic attire. 

	All Students
	School Song and “Everybody Rejoice”
	Inspirational, school pride
Student accompanied and choreographed.

	Thomas B. 
	“Hollywood”
	Impressive/student showcase

Thomas plays guitar and sings a song he wrote.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


More information about Rubrics

A rubric is a tool for helping teachers implement effective assessments of Music students. Rubrics communicate a clear continuum of performance levels in music and help students learn to critique their knowledge and skills and to assess their growth. Rubrics are often shown in a table. 
The first step in developing a rubric is to determine the critical dimensions of the performance that will be assessed. These dimensions are placed in the far left-hand column of a table. Next, decide on the number of performance levels to be delineated. This number determines the total number of remaining columns in the table. 
Now, describe the differences among performances along each continuum. This is easiest if samples of performances are available. Samples can be grouped by level of knowledge and skill demonstrated. Without samples, teachers make their best predictions. Involving students in this process can create a great deal of "buy-in" on the part of learners. Students can provide descriptions of successful and unsuccessful performances. Once a rubric has been used, it should be revised for future use. Teachers should also retain representations of sample performances that illustrate desirable demonstrations of knowledge and skill. Using multiple samples of strong performances shows learners that there are numerous ways to demonstrate high standards. 
Some characteristics of effective scoring rubrics include: 

· A scale based on criteria that reflects the knowledge and skills assessed by the task
· Specific information about learning that helps the teacher make instructional decisions and communicates to students what they have learned and what they still need to learn
· Clear and easy to understand descriptors
· Ease of use 
· Examples of student performances
· Reliable scores (i.e., ratings of various scorers are fairly consistent).
Teachers who have not used a rubric before will experience a learning curve. The development and use of rubrics will become more efficient and effective over time. Here are some cautions for first-time users: 

· Don’t expect to get the rubric exactly right the first time. Like all assessment tools, a rubric must be field tested and adjusted based on actual use.
· The rubric is not a checklist. The rubric provides a guide to analyzing the total performance or project.
· A student performance or project may not fall neatly into one level. In this model of scoring, the score assigned should be the one that most closely resembles the performance.
· Aiding in planning, indicating when to re-teach and when to move ahead
· Developing a base of evidence documenting student achievement
· Providing tools for student self-assessment
· Providing tools for evaluating overall teaching performance.
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