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Atlanta Public Schools

Office of Fine and Performing Arts

Grade 5 Visual Art

Performance Assessment Teacher Package

“Expressive Portrait in Oil Pastel or Tempera Paint and Written Commentary”

Mr. Raymond Veon, 

Interim Director, Fine and Performing Arts

Project Director, ArtsAPS

Checklist
1. ALL STUDENTS ARE TO COMPLETE THE PERFORMANCE ASSESSMENT BY MAY 11th 2012. 

Send ALL artifacts, answers to essay questions, final products and teacher feedback form via school mail to:

Raymond Veon,

Director, Fine and Performing Arts (int)
6th Floor, CLL

130 Trinity Ave.

2. ALL 5th grade classes are to take both the online assessment and the performance assessment. 
3. You are sending ALL artifacts, planning matrices/thumbnail sketches, answers, and final portraits for ALL students in the selected class.

Checklist:

· My students have completed the online assessment
· All artifacts have been assembled in the order shown on page 3
· I have enclosed the brainstorming chart that I posted in class during the performance assessment

· I have enclosed at least two thumbnail planning matrix pages made by EACH student
· I have included the final product, an expressive portrait on 8 ½ x 11 paper, for EACH student

· I have enclosed the written answers to THREE critical analysis questions (see pages 12, 13 and 14 of this packet) for EACH student

· I have filled out the student information portions on TWO rubric forms for each student

· I have assessed each of my students using one of the above rubric forms and left the other one blank for the outside evaluator

· I have paper-clipped these two rubrics, the final portrait, the planning matrices, and the answers to the Critical Analysis questions together IN ORDER
· I have completed the Teacher Feedback Form

· I have separated all student work into four groups and labeled each group as follows: Level 1, Level 2, Level 3, Level 4
· In a SEPARATE envelope, I have enclosed other artifacts to demonstrate the impact of my art program on my students. Using school mail, mail all envelopes to Raymond Veon.
· Congratulations: You did it!

ARTIFACT ORDER


[image: image10.jpg]Task Rubric — Visual Arts, Grade 5 Ex

ressive Portrait

First Name

Last Name

School

Art Teacher

Class

Expectations

_ Level 1

_ Level 2

_ Level 3

_ Level 4

Meaning/Creative Thinking
The student:

-makes 1 or 2 thumbnail
sketches; sketches are
illegible or only tangentially
related to task; no
experimentation is evident;
few or no ideas are recorded

makes 3-5 thumbnail
sketches; sketches are related
to task but little
experimentation is evident;
ideas are recorded, but they
may be short; makes a few
connections between task and
personal
experiences/feelings/ideas

-makes all 6 thumbnail
sketches; sketches are clear,
full of details, associations
and demonstrates
experimentation with the
theme; thumbnails reflect task
and understanding of
exaggeration, etc; many ideas
are recorded; makes
connections between task and
personal
experiences/feelings/ideas

-makes more than 6
thumbnail sketches and/or the
ones produced stand out in
terms of associations, variety,
and extensive
experimentation; thumbnails
reflect task and understanding
of exaggeration, etc; many
ideas are recorded; makes
many connections between
task and personal
experiences/feelings/ideas

Contextual Understanding
The student:

—makes limited use of
appropriate vocabulary and
art terminology in
relationship to art history and
visual culture exemplars

— makes some use of
appropriate vocabulary and
art terminology in
relationship to art history and
visual culture exemplars

— makes considerable use of
appropriate vocabulary and
art terminology in
relationship to art history and
visual culture exemplars

— makes extensive use of
appropriate vocabulary and
art terminology in
relationship to art history and
visual culture exemplars

Production
The Student:

— demonstrates limited
understanding

of the intensity, value,

and temperature of one pair
of complementary colors

— demonstrates limited

— demonstrates some
understanding of the
intensity, value, and
temperature of one pair of
complementary colors

— demonstrates some

— demonstrates considerable
understanding of the
intensity, value, and
temperature of one

pair of complementary colors
— demonstrates considerable

— demonstrates thorough
understanding of the
intensity, value,

and temperature of one pair
of complementary colors

— demonstrates thorough





TOP: 

1. Two Rubrics

· One You Fill Out

· One You Add Student Info Only—Judges Will Use This One

THEN

2. Actual Finished Artwork

THEN

3. Thumbnails/Creative Planning Matrix

LAST

4. Written Critical Reflection Answers

Expressive Portrait (Oil Pastel or Tempera Paint)
The Task

Part 1: 4-6 class periods
Students are told that their local art gallery is loaning a Picasso portrait to another art gallery and that the curator of their local gallery has invited students to submit a portrait of their own to be considered as a replacement (note: their replacement painting can be in the style of Picasso or a style of their own choice, including their own personal style). Each student is to produce an expressive portrait using tempera or oil pastels that conveys two contrasting emotions (e.g., happiness/sadness). The portrait is to be painted/colored using a range of tints and shades of two complementary colors. The portrait is to be divided in half vertically (see template). On the right side of the painting the student is to use tints and shades of one complementary color on the face, and tints and shades of the other complementary color on the background. On the left side of the portrait the student is to reverse the placement of the tints and shades of the complementary colors. Facial features could be painted/colored in either complementary color.

[image: image2.jpg]Thisllustration is meant as a guide only to show an example of placing the
‘complimentary colors(red/green, blue/orange, yellow/purple) on opposite:
sides of the portrait.




Illustration Source: Ontario Ministry of Education

	THUMBNAIL PLANNING MATRIX (Use this format; you may cut, paste, and enlarge this format if you wish)
-student to come up with three ideas

-they should write down rough notes as they work

-in the next three thumbnails students should experiment with distortion, exaggeration, and emphasis, again making notes. This will serve as an artifact documenting the process—the two products will be the finished portrait and the critical analysis

	Thumbnails here


	
	

	Notes by students


	Notes by students
	Notes by students

	Thumbnails here

(distortion, emphasis,

exaggeration)


	
	

	Notes by students


	Notes by students
	Notes by students


[PLEASE SEE PAGES 15 & 16 FOR THUMNBNAIL TEMPLATES TO PHOTOCOPY]
Part 2: 1 class period
Students are to provide a written analysis of their work. They are to describe the intensity, value, and temperature of the complementary colors used, the contrasting emotions shown, and ways in which these emotions are conveyed by the colors chosen. Students are also to explain how the colors used reminded them of similar emotions they had experienced in their lives. Finally, they are to reflect on the ideas that informed their creative process and how this experience may influence their development as artists in the future.

Expectations

This task gives students the opportunity to demonstrate achievement of all or part of each of the expectations from the Georgia Performance Standards for the Visual Art for 5th Grade.
Prior Knowledge and Skills

To complete the task, students were expected to have some experience with, or some knowledge or skills related to, the following:

1. Thumbnail sketches

2. Primary and secondary colors as well as temperature (warm vs. cool), value (light vs. dark), and intensity (bright vs. dull) of color

3. Warm and cool colors and their emotional impact (e.g., a warm color scheme may make people feel warmer)

4. Mixing colors with oil pastels or tempera paint
5. Proportion, distortion, exaggeration, substitution

6. Looking at and talking about art (e.g., portraits and expressive pieces by various artists) analyzing their own pieces of art based on set criteria
Title: Expressive Portrait

Time Requirement: 4-6 lesson periods
Size: 9x12 inches
Concepts central to this task are the following:

There are three pairs of complementary colors.

Colors elicit emotion.

Each individual brings his or her own personal knowledge and experience to the interpretation of works of art.

Color, contrast, proportion, distortion, exaggeration, and/or substation can all be used to express ideas and emotions.

Oil pastel or tempera painting techniques.
Assessment and Evaluation

Please see the 4 Level Rubric on page 15.
Introduce the rubric to the students at the beginning of the exemplar task. Review the rubric with the students to ensure that each student understands the criteria and the descriptions for achievement at each level. Allow time for a thorough reading and discussion of the assessment criteria outlined in the rubric.

Minimum Requirements for Level 2: 

To be considered a Level 2, the final portrait must meet the following set of threshold questions: 

1. Did the student follow the basic instructions (e.g. use of the template, etc.)

2. Can the relationships between the major shapes be visually read as a portrait?
3. Does it only use one set of complimentary colors?
4. Does it show two different emotions?
5. Does it have tints and shades?
6. Is their evidence of distortion, exaggeration, or rearrangement of facial features to convey emotion?

Level 3:

Demonstrates BOTH an understanding of the task AND synthesis of two or more variables.

Level 4:

Demonstrates BOTH an understanding of the task AND synthesis of ALL of the variables identified above; visual evidence of innovation, integration of knowledge/skills beyond from other art learning or subject domains

Accommodations

Accommodations that are normally provided in the regular classroom for students with special needs should be provided in the administration of the exemplar task.

Materials and Resources Required

Students should be provided with the following materials:

-visual images, examples of portraits (Note: Please use the PowerPoint Resource Model for portrait examples)
-9 x 12" sheets of plain white paper
-oil pastels
-planning paper for thumbnail sketches
-newsprint/newspaper to cover desktops

-pencils (for the thumbnails and written portion of the task only)

-critical analysis sheets (see pages 6, 7, and 8 of this teacher packet)
Task Instructions

Introductory Activities

The pre-task is designed to review and reinforce the skills and concepts that students will be using in the exemplar task.

Pre-task 1: Looking Activity 

1. Read the student scenario to the students and post it in the classroom. Tell them that the exemplar task will involve the use of the skills and concepts reviewed in the pre-tasks.

2. Post 8 1⁄2" x 11" sheets of red, blue, and yellow paper in the classroom. Place the colored sheets against a white background. Beside each colored sheet, post a piece of 8 1⁄2" x 11" white paper.

3. Divide the class into groups and instruct the students in each group to stare intently at one of the colored sheets for 30 seconds to one minute. Then have them look quickly at the white paper beside it.

4. Have the students, working in their groups, discuss what they see. Then have one student from each group report the group’s observations. (Note: When students look at the white paper after staring at a colored shape for an extended period of time, they will generally observe a ghost image of a colored “opposite” to the one they have stared at – e.g., a red ghost image is observed after staring at a green shape. These are complementary pairs of color: when one is placed beside the other, they both appear more intense. Complementary colors contrast with each other and therefore draw the viewer’s eye.)

5. List the students’ observations on the board.

Pre-task 2: Art Appreciation, Mood in Portraits

1. Display the visual images and portraits provided in the Grade 5 Performance Assessment PowerPoint, to be provided.

2. Review terms such as portrait, expressive use of color, complementary colors, intensity (bright vs. dull), temperature (warm vs. cool), value (light vs. dark), and tints and shades.

(See the Glossary below)

3. Brainstorm with the class possible contrasting emotions and record them on a chart. Post the chart in the classroom for future reference.

4. Analyze with the students one visual image or portrait, using the following suggested questions as a guide:

– Describe the colors the artist has used (i.e., hue, intensity, temperature, and value).

– Describe areas where complementary colors and tints and shades have been used.

– How does this piece of art make you feel?

– What concepts and/or techniques has the artist used to convey this emotion? For example, has the artist distorted, exaggerated, enlarged or rearranged parts to make an expressive painting?

– What does this picture remind you of?

NOTE: This is NOT a VTS lesson; however, the VTS lessons you have provided over the course of the year will help students with this activity.

5. Students practice using distortion, exaggeration, and rearranging facial features to convey emotion using the practice sheet provided in this Teacher Package. Students may take this sheet home; this sheet will not be turned in for marking.

Pre-task 3: Mixing Tints and Shades 

1. Refer the students to Mixing Tints and Shades (Appendix A).

2. Instruct the students to choose one primary or secondary color and then to mix tints and shades by using the following instructions as a guide:

– Paint white in #1.

– Add a very small amount of the color to the white to create a tint for #2.

– Add a little more color to create a tint for #3.

– Add a little more color to create a tint for #4.

– Paint pure color in #5.

– Add a very tiny amount of black to the color to create a shade for #6.

– Add a very little more black to the color to create a shade for #7.

– Add a very little more black to the color to create a shade for #8.

– Paint black in #9.

3. Distribute white paper to each student. Tell the students to choose one of the following

colors – red, yellow, blue, orange, green, purple – and make three versions of that color by mixing it with grey. (Grey can be made by mixing black and white paint.) Ensure that all the colors are chosen. Share the results with the class.

4. Tell the students that they will be applying these techniques in the exemplar task.

Exemplar Task

Each student’s planning matrix/thumbnail sketches, painting (the expressive portrait) and the student’s completed answers to the three Critical Analysis questions are to be submitted for marking.

Part 1 

1. Read the student scenario to the students again.

2. Discuss the task rubric with the students. Have them highlight or underline key words.

3. Discuss how features of the face may be enlarged or rearranged (e.g., with some features shown in frontal view, some in profile) to make an expressive painting. Students complete the planning matrix/thumbnail sketches by experimenting with various compositions and ways of exaggerating/distorting/rearranging facial features. Note: The thumbnails may be made in color using markers or colored pencils (but not oil pastels or paint). Students can write notes about the placement of colors (tints and shades) that show contrasting emotions. Students can also begin to prepare rough notes to justify choices made and explain connections with real-life experiences. This will help them with the critical analysis of their painting in part 2 of the exemplar task.

4. Instruct the students to paint (without drawing with a pencil first) the outline of the major shapes, using a brush or oil pastel and a color of their choice (one of their complementary colors).

5. Refer the students to the Expressive Portrait Color Placement Guide (see page 3) and

make sure that they understand how the complementary colors are to be placed on opposite sides of the portrait.

6. Direct the students to use a variety of tints and shades in their painting for both the background and foreground. Suggest that they blend colors in the background. Remind students that in each half of the painting the background color is to be the complementary color of the face. Demonstrate different brush strokes or oil pastel techniques.

7. Instruct the students to cover the entire page with paint/oil pastel so that no white space is exposed.

Part 2 

1. When the paintings/oil pastels are finished, have the students complete the Critical Analysis, which has THREE major questions. Be sure students answer each sub-question in each major question.

2. Review with the students the following suggested components of a well-written response:

– using complete sentences

– explaining ideas with clarity

– providing examples

– using rich vocabulary, including art terminology

– addressing all parts of each question

– revising and editing the written response

DO NOT:

Do not include collage elements; follow directions explicitly. 

Do not use other materials.

Do not change the size of the paper.

Part 2:  1 class period
1. When the oil pastel/paintings are finished, have the students complete the Critical Analysis.

2. Review with the students the following suggested components of a well-written response:

-using complete sentences

-explaining ideas with clarity

-providing examples

-using rich vocabulary, including art terminology

-addressing all parts of each question

-revising and editing the written response

Glossary

Balance: A principle of design. A feeling of balance results when the elements of design

are arranged to create the impression of equality in weight or importance.

Color: An element of design. Color is the particular hue that is seen when light is reflected off an object.

Complementary colors: Colors that are directly opposite each other on the color wheel (e.g., red and green, blue and orange, yellow and purple).

Cool colors: Colors that suggest coolness (e.g., blue, green, purple). These colors tend

to recede and appear smaller in an art work.

Distortion: Twisting or changing something out of shape.

Exaggeration: Making something (such as a facial feature) stand out, by making it more or less than it really is, e.g. larger, smaller, brighter, darker, prettier, uglier, etc. 

Hue: The common name of a color (e.g., red). 

Intensity: The brightness or dullness of a color. Pure color is the most intense; adding black or white will decrease its intensity.

Shade: A dark value of a color obtained by adding black to a pure color.

Temperature of color: Generally speaking, colors are either cool or warm.

Tint: A light value of a color obtained by adding white to a pure color.

Value: The lightness or darkness of a color.

Warm colors: Colors that suggest warmth (e.g., red, orange, yellow). These colors tend to come forward

PART 2: CRITICAL ANALYSIS 

(ANSWERS TO EACH QUESTION TO BE RETURNED TO R. VEON)
The curator has asked you to respond to the following questions in order to you’re your portrait considered for selection for the art gallery replacement. Please use one sheet of paper for each answer. Put your name, your school, your art teacher’s name, and your classroom teacher’s name on each sheet. Be sure to answer each part of every question. You may use the back of the paper.
Your Name: __________________________________________________________

Your School: _________________________________________________________

Your Art Teacher: _____________________________________________________

Your Classroom Teacher: _______________________________________________

When do you have art? 


❐Once a week 

❐Once every two weeks
❐Other (explain):

How long is your art class?

❐30 minutes or less
❐40 minutes or more 

Question 1 (GPS: Contextual Understanding)
1. How is your portrait like the art of other artists you have studied? How is it different? How do you think visitors who see your work in a gallery or art show will respond to it?

PART 2: CRITICAL ANALYSIS   
Your Name: __________________________________________________________

Your School: _________________________________________________________

Your Art Teacher: _____________________________________________________

Your Classroom Teacher: _______________________________________________

Question 2 (GPS: Assessment and Reflection)
2. Describe the contrasting emotions you intend to show. How did you use exaggeration and/or distortion to show these emotions? Describe what you exaggerated and/or distorted. What else did you do in your portrait to show these emotions? 
PART 2: CRITICAL ANALYSIS 

Your Name: __________________________________________________________

Your School: _________________________________________________________

Your Art Teacher: _____________________________________________________

Your Classroom Teacher: _______________________________________________

Question 3 (GPS: Connections)
3. Look at the colors you have used in your portrait to show contrasting emotions. 
A. Describe the intensity, value, and temperature of the colors you used.

B. Explain how these colors remind you of emotions you have experienced in your life. 

C. Do you ever see these colors used in other places (like toys, buildings, advertisements, in books or on clothes)? Why do you think they are used there?
5th Grade Visual Arts Performance Assessment Teacher
Your Name: _____________________________________________________________

Your School(s): __________________________________________________________

Total years of teaching experience: _________  Total years in APS: ________

Highest degree earned: ___________
    Colleges attended: ________________________

Other relevant experience: __________________________________________________

Have you participated in an ArtsAPS workshop? ___Yes ___ No

If so, when?  ___2008-09   ___2009-10  ___2010-2011 (check all that apply)
Email: ___________________________ Phone: ________________________________
1. I feel the Visual Arts (VA) performance assessment was appropriate to the skill/knowledge level of my 5th grade students. 

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6

Comment:
2. The VA performance assessment addresses all major stages of the artistic process.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:


3. The VA performance assessment addresses all major domains in the new GPS for the Visual Arts.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:  

4. The VA performance assessment instructions made clear what I was required to do.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:  

5. The VA performance assessment provides a clear and effective means of measuring both the visual arts knowledge and skill level of my students.

Strongly Disagree     Moderately Disagree      Slightly Disagree            Slightly Agree         Moderately Agree            Strongly Agree

1                            2                         3                         4                       5                
6
Comment:  
On the next page, please clearly explain all other reflections, suggestions, or issues/problems encountered while administering this assessment and the means by which you overcame them.

	THUMBNAIL PLANNING MATRIX 1 of 2
1)  Come up with three ideas for your expressive portrait. 2) Write down any ideas that you think of as you work. 3) Make three more thumbnail drawings for your portrait by experimenting with distortion, exaggeration, and emphasis; remember to write down your ideas! Make as many thumbnails and notes as you want; if you need more paper, ask your teacher.

	
	
	

	Ideas:


	
	

	Your Name:                                                                                                           Your School:

	THUMBNAIL PLANNING MATRIX 2 of 2 SHOWING DISTORTION, EXAGGERATION, & EMPHASIS
1)  Come up with three ideas for your expressive portrait. 2) Write down any ideas that you think of as you work. 3) Make three more thumbnail drawings for your portrait by experimenting with distortion, exaggeration, and emphasis; remember to write down your ideas! Make as many thumbnails and notes as you want; if you need more paper, ask your teacher.

	
	
	

	Ideas:


	
	

	Your Name:                                                                                                           Your School:
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Task Rubric – Visual Arts, Grade 5 Expressive Portrait

	First Name
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Last Name
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	School
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Art Teacher
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Class
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Expectations
	Level 1
	Level 2
	Level 3
	Level 4

	Meaning/Creative Thinking (Planning Matrix)                                            SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:

	
	-makes 1 or 2 thumbnail sketches; sketches are illegible or only tangentially related to task; no experimentation is evident; few or no ideas are recorded
	makes 3-5  thumbnail sketches; sketches are related to task but little experimentation is evident; ideas are recorded, but they may be short; makes a few connections between task and personal experiences/feelings/ideas
	-makes all 6 thumbnail sketches; sketches are clear, full of details, associations and demonstrates experimentation with the theme; thumbnails reflect task and understanding of exaggeration, etc; many ideas are recorded; makes connections between task and personal experiences/feelings/ideas
	-makes more than 6 thumbnail sketches and/or the ones produced stand out in terms of associations, variety, and extensive experimentation; thumbnails reflect task and understanding of exaggeration, etc; many ideas are recorded; makes many connections between task and personal experiences/feelings/ideas

	Contextual Understanding (Critical Analysis Question 1)                       SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:

	
	– makes limited use of appropriate vocabulary and art terminology in relationship to art history and visual culture exemplars
– does not connect own work to exemplars

– does not or provides limited description regarding how visitors might respond to their own artwork
	–uses appropriate vocabulary and art terminology in relationship to art history and visual culture exemplars
– makes 1-2 connections between own work and exemplars

– provides adequate description regarding how visitors might respond to their own artwork but uses short, or undetailed sentences
	–uses appropriate vocabulary and art terminology in relationship to art history and visual culture exemplars
– makes 3 or more connections between own work and exemplars

– provides detailed description regarding visitors’ response by citing 1-2 examples or evidence
	–uses appropriate vocabulary and art terminology in relationship to art history and visual culture exemplars
– makes 3 or more connections between own work and exemplars

– provides detailed description regarding visitors’ response, supporting each statement with examples and evidence

	Production (Final Expressive Portrait)                                                            SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The Student:

	
	– demonstrates limited understanding of basic instructions; 1-5 of the 6 minimum criteria present; unclear whether major shapes constitute a portrait; uses more than one set of complimentary colors, black, and white; unclear whether two different emotions are evident; use of tints and shades not evident or their use is unclear; distortion, exaggeration, or rearrangement of parts not evident
– demonstrates limited understanding of the concepts involved in producing an expressive portrait that shows  contrasting emotions

– shows contrasting emotions through an expressive portrait with limited effectiveness
	– follows basic instructions and all 6 minimum criteria are present: the relationships between the major shapes can be visually read as a portrait (e.g. a head on shoulders/upper body); uses only one set of complimentary colors plus black and white (no extra colors); two different emotions clearly visible; visual evidence that tints and shades used intentionally; evidence of exaggeration , distortion, or rearrangement of facial features to convey emotion

	– all criteria for Level 2 are present; in addition, demonstrates the synthesis of 2 or more of the minimum criteria (e.g. two or more of the minimum criteria are clearly used in tandem to support and strengthen each other; examples include using tints to highlight distorted areas or using mostly shades to emphasize one emotion while using mostly tints to emphasize the other emotion)

	– all criteria for Level 2 are present; in addition, synthesis of ALL of the minimum criteria identified in Level 2 is visually evident

visual evidence of innovation, – if a product meets all the requirements for Level 3 AND demonstrates clearly innovative thinking (as determined in relation to the student’s cohort) or the integration of knowledge/skills beyond from other art learning or subject domains



	Assessment and Reflection (Critical Analysis Question 2)                       SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:            

	
	–does not describe or identify the 2 emotions depicted in the portrait;

– explains with limited effectiveness  the connection between the portrayed emotions and the use of exaggeration, distortion, or rearrangement of portrait features
– undetailed or incomplete sentences and thoughts; fragmentary answers
	–  identifies and describes the 2 emotions depicted in the portrait

– general explanation of  the connection between the portrayed emotions and the use of exaggeration, distortion, or rearrangement of portrait features can be understood by readers, but specific connections may at times be unclear
– artistic choices described using short, repetitive, or undetailed sentences; answers “what” but not necessarily “why” of each choice
	–  identifies and describes the 2 emotions depicted in the portrait

–explanation of  the connection between the portrayed emotions and the use of exaggeration, distortion, or rearrangement of portrait features is clearly understood by readers

– artistic choices described and explained using informative and detailed sentences; provides supporting examples, rationales & evidence for 1-2 statements; answers the “what” and “why” of each choice
	– explains with a high degree of effectiveness the connection between the colors used in the portrait and emotions related to personal experiences
– artistic choices described and explained in depth using informative and detailed sentences; provides clear supporting examples, rationales & evidence for each statement; answers the “what” and “why” of each choice

–Discusses the effect achieved by each choice and how it connects to the task and final product

	Connections (Critical Analysis Question 3)                                              SCORE:  Level 1 ❐  Level 2   ❐   Level 3 ❐   Level 4 ❐
The student:

	
	– does not connect performance task to personal experiences or how colors are used in other design contexts 
– less than half of vocabulary and concepts employed are accurately used in written comments  
	–  makes 1-2 connections between performance task to personal experiences and/or connects how selected colors are used in other design contexts

– at least half of vocabulary and concepts employed are accurately used in written comments  
	–  makes 3 or more connections between performance task to personal experiences and/or connects how selected colors are used in other design contexts

– most of vocabulary and concepts employed are accurately used in written comments  
	–  makes 3 or more connections between performance task to personal experiences and/or connects how selected colors are used in other design contexts

–  additional connections between performance task and other learning or areas of life might be offered in Level 4 responses
– all vocabulary and concepts employed are accurately used in written comments  


Practice exaggeration and distortion different facial features by 


drawing in the boxes.

















Teacher completes top Rubric








4

[image: image7.jpg]PART 2: CRITICAL ANALYSIS

Your Name:

Your School:

Your Art Teacher:

Your Classroom Teacher:

Question 2

2. Describe the contrasting emotions you intend to show. How did you use
complimentary colors to show these emotions? How do you think visitors who see your

work in a gallery or art show will respond?
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